GROWING UP AROUND
THE WORLD – KS3
This resource is based on the series Growing up around the World and
aims to encourage KS3 students to explore and understand the
challenges of growing up in different parts of the world. It also gives
students a unique insight into how the world has changed – especially in
terms of environmental impact – over the past 20 years. The activities in
this resource fit well within the Geography and Citizenship curriculum and
can be taught over several lessons.
NB - Teachers may also wish to explore some of the themes raised by this
resource further. This has been enabled by 7 new theme lessons which
are now available from the curriculum materials section of
growingup.lgfl.net
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About this resource
“When we began filming in 1992t, we had no idea how the lives of our children would
evolve. They’ve grown up amid peace, violence, family breakdown and family support;
amid growing prosperity and enduring poverty; pollution and clean-up, the pull of the
countryside and the great rush to the cities.” (LGFL film partner tve). tve followed the
lives of 11 children in 10 different countries for more than 20 years in the wake of the
Rio Earth Summit. These films provide a unique insight into growing up around the
world; the challenges, hopes and dreams of these children. They also show us how the
world around them has changed and the impact that has had.
Growing up around the World focuses on building empathy and understanding of
situations to develop knowledge and encourage research and critical thinking. Pupils
are inspired to think more globally and delve into the topic of human rights. These
activities were designed to be appropriate and accessible for KS3 students. They can
be used in Geography and Citizenship teaching, and aim to develop teamwork,
creativity and the ability to apply learning. As part of this resource, you can access all
the clips on the children on LGfL, as well as a map, timeline and list of key terms.

How to use this resource
The activities in this resource have been divided into three parts: (1) introduction, (2)
digging deeper and (3) research. Each activity is between 20 and 40 minutes long so it
can be completed within one lesson. You can choose to work through all the activities,
or choose a few from each section. Part two is split into six themes. We suggest
starting each lesson with a brief brainstorming session to ascertain students’ prior
knowledge, and end each lesson with a plenary to consolidate learning and discuss
sensitivities.

Learning Objectives



To build their sense of place and belonging, in relation to the wider world
To develop an appreciation for physical and human diversity and gain an
understanding of the needs and perspectives of others
 To understand the global context and framework of sustainable development
and poverty eradication
 To be able to conduct research, present findings and think critically

Sensitivity
As the films depict the real stories of children around the world, they deal with
sensitive issues like the loss of a parent, unemployment, poverty and death; for
example one of the children, Vusumzi, is killed at age 15. There may be staff and pupils
at school for whom these topics can be very personal or upsetting. The materials
should be approached in a way that safeguards their wellbeing. Teachers should not
show any clips without having viewed them in full first.
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Part 1: An introduction – our global world
The activities in this first theme will introduce your students to the 11 children in the
series, explore key concepts, and encourage them to think about our global world.

Learning objectives
By the end of these activities, students will be able to:
 Understand key global concepts such as poverty, human rights, globalisation,
sustainable development
 Draw meaningful comparisons between different countries and places

Resources:




All 11 introduction film clips
Worksheets 1 - 5
Access to the Internet

Activity 1 | Meet the children (40 min)
(activity) Divide your students into pairs and make sure each pair has
access to a computer and headphones. Ask your students to watch the 11
introduction clips on each of the children in Growing up around the world.
Ask them to fill in worksheet 1 for each clip, which will help them pull out
the main messages and start to form their own questions. After students
have completed the questions for each clip, ask them to also research
three facts per featured country.
Discuss students’ findings as a group. Are there things students already
know about the places and countries mentioned? Write any ideas down
on the board and put a question mark next to the statements they’re not
sure about as they can come back to these points throughout the
activities.

Activity 2 | Key concepts (40 min)
(discussion) The filming of the children in this series began in 1992, the
year of the Rio Earth Summit, and documents how their lives have been
affected by changes in the world around them. The Rio Earth Summit was
the first global conference on climate change and world leaders came
together to set goals to improve the state of the world and ensure a
healthy future for generations to come. Thinking back to the clips of the
children, as a class make a list of some of the issues the world faced in
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1992. Possible answers: poverty, resource depletion, adapting to the end
of the cold war and apartheid, job insecurity). Are some of the things (all
of the things?) on the list still a problem today?
(activity) One of the outcomes of the Rio Earth Summit was the coining
of the term ‘sustainble development’. In this activity students will become
experts on several key concepts: sustainable development, globalisation
and poverty. Divide the class into pairs and give a third of the pairs an
expert sheet on ‘poverty’, a third an expert sheet on ‘sustainable
development’, and a third an expert sheet on ‘globalisation’
(worksheet 2). Ask each pair to spend 10 min becoming an expert on their
topic noting down key information. Then ask pairs to form groups of four
with a different expert pair and take turns sharing what they have learnt.
If there’s time, ask all the groups to feed back to the whole class.

Activity 3 | Mind the gap (30 min)
As students will know and have seen in the films in this series: there are
vast differences in wealth and development in different countries around
the world. This in turn impacts the lives, opportunities and challenges
faced by people in these countries.
As economies, cultures and peoples across the globe are so diverse,
geographers use a series of development indicators to compare one
region to another. Do people have access to doctors, hospitals and
medicine? Can children go to primary school? What about secondary
school and university? What type of industry dominates? Countries with
a high standard of living and a large Gross Domestic Product (GDP) are
referred to as More Economically Developed Countries (MEDC) and
countries with a low standard of living and a low GDP are called Less
Economically Developed Countries (LEDC). Note that these comparisons
look at disparities between countries, not internal inequalities.
(activity) Hand out worksheet 3 and ask students (either in pairs or
individually) to complete the table by filling in the information for China,
Kenya and the UK. Students can research the answers on the Internet or
you can provide the statistics. Discuss as a class what makes a country
more or less developed, and why (e.g. climate, exploitation, international
trade systems, etc)?
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Activity 4 | Exploring the gap (50 min)
(activity) In the previous activity, students were introduced to the

concepts LEDC and MEDC and looked at some of the indicators
geographers use to compare countries. In this activity, students will study
and compare two countries in more depth, and present their findings in a
short 2-3 minute presentation. Ask students to work in pairs or small
groups of three. They can use worksheet 4 to help them and encourage
them to also think about similarities. Make it clear to students that this
activity is not about saying one country is better than another, but to look
for causes and effects.

Activity 5 | Rights and responsibilities (20 min)
(activity) In this activity, students will explore the role of the Universal
Declaration of Human Rights, which was adopted by the United Nations
in 1948 after the Second World War. Students will work in small groups
to discuss these rights on worksheet 6 arranging them in relation to each
other and their importance.
Depending on how new this topic is for your students, start by discussing
what a right is. Students can place their cards in a line, tower or diamond
shape (also putting rights next to each other) if they think they are equally
important. When all the groups are done, discuss their choices as a class.
Which rights do students consider most important? Which ones are the
least? Why?
(extension) Ask students to think of examples for each of the rights. With
rights also come responsibilities, so also ask students to think of the
responsibilities that go along with the 14 rights.
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Part 2: Digging deeper – exploring issues
In the activities in this second part, students will delve deeper into the global
challenges and issues brought up in the films. These issues also correspond to some
of the thematic areas that form the focus of the post-2015 development discussions.
Depending on available time, you can cover all six themes or pick out a few.

Theme 1: Sustainable cities
Learning objectives
By the end of these activities, students will be able to:
 Understand what urbanisation is and why people move to urban areas
 Explain what an urban slum is and explore what life might be like living there
 Research facts and write a news article

Resources:




Introduction and theme clips for Kay Kay and Rosemary
Worksheets 6 - 8
Access to the Internet

Activity 6 | Rapid urbanisation (15 min)
54% of today’s population lives in urban areas; a proportion that is
expected to increase to 66 per cent by 2050. When the children in the
series were born in 1992 there were 10 “mega-cities”, which means cities
with 10 million inhabitants or more. Now there are 28. Can students name
some of these “mega-cities”? (possible answers: Tokyo, Delhi, Shanghai,
Mexico City, Mumabi, Sao Paulo, Osaka, Beijing, Cairo and New York-
Newark area). Do students realise that most of these cities are in Asia?
“Managing urban areas has become one of the most important development
challenges of the 21st century. Our success or failure in building sustainable cities will
be a major factor in the success of the post-2015 UN development agenda”.
(John Wilmoth, Director of UN DESA’s Population Division)

(activity) In this activity, students will explore why rapid urbanisation
happens by thinking about the push and pull factors that lead people to
migrate to urban areas. Hand out worksheet 6 and ask students to discuss
what they think the most important push and pull factors are. Also ask
them to think about what the problems are with rapid urban growth.
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Activity 7 | Urban slums (40 min)
(activity) Show students the photo on worksheet 7 and ask them to
imagine what the rest of the photo might look like. This is a photo of
Rocinha, a favela (urban slum) in Rio de Janeiro, Brasil – where Rosemary
lives.
Rapid urbanisation has led to the formation of urban slums in many large
cities in LEDCs. Ask students to study the characteristics of slums on
worksheet 8. How is life different? What challenges do people face?
Now ask students to write a news article on life in Rocinha. They need to
make sure to include facts on population, language, services etc, and also
include information from the film clips on Rosemary and her family.
Encourage them to research more facts online and perhaps even compare
Rocinha to urban slums in other countries.
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Theme 2: Fair employment
Learning objectives
By the end of these activities, students will be able to:
 Understand what child labour is and think about justice and fairness in global
production chains
 Build empathy for children working in unfair conditions through simulation
games
 Form arguments and practice debating skills

Resources:





Introduction and theme clips for Kay Kay and Panjy
Worksheet 9
Newspapers
Access to the Internet

Activity 8 | Factory life (40 min)
(activity) Around the world, millions of children work instead of going to
school or playing with friends. Child labourers are not in school and
instead work long hours in often dangerous jobs to earn a few pounds to
help support their family. Some of these children work in factories making
clothes and other consumer goods; they spend long hours every day
sewing together hats, t-shirts or trousers. Many of these children are
illiterate and the chances of getting a better job later on are slim. Show
students the theme clips on Panjy’s family and the firework factory and
Kay Kay’s parents.
In this activity, students will pretend to be factory workers and will have
to fold as many hats as possible in 15 minutes. Instructions on how to fold
a paper hat can be found online, for example: http://wikihow.com/Make-
a-Paper-Hat1. Remind students that the hats have to be perfect (no extra
creases, no rips), or they won’t get paid. How did students find this
activity? Ask them to imagine doing this every day, all day, for very little
pay2.
1

LGfL has checked the links to external websites to ensure that they are appropriate for a
school audience, however external websites are beyond LGfL’s control and subject to
change.
2
There is also a great online simulation game that students can play:
www.playfair2012.org.uk/game. Make sure to check the link first.
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Activity 9 | Supply chain (30 min)
(activity) In the previous activity, students explored child labour and
working in factories. In this activity, students will look at their own role in
the global supply chain. From the moment we wake up until the moment
we go to sleep, we are connected to the rest of the world through the
goods we use. Ask students to check the labels in their clothes and on
some of the products they have with them. Note the different countries
on the board.
By outsourcing the production of goods to countries with few laws to
protect workers, companies can keep wages and costs low – which means
they can sell products for lower prices. Using the cards on worksheet 9,
ask students to discuss in groups how much they think each person in the
chain should get for their part in producing a pair of jeans. Are students
surprised? Does this seem fair?
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Theme 3: Poverty eradication
Learning objectives
By the end of these activities, students will be able to:
 Understand causes, effects and symptoms of poverty around the world
 Develop critical- thinking skills

Resources:




Introduction and theme clips for Panjy, Erodo, Angela, Vusumzi, Hayley and
Rosemary
Worksheets 10 - 12
Access to the Internet

Activity 10 | Signs of poverty (30 min)
(discussion) Show students the photo on worksheet 10 which was taken
in Kenya, and ask them to list five signs of poverty (encourage them to
think back to the different definitions of absolute and relative poverty).
Possible answers might include: hut, dry ground, no running water, no
chair. Note: make sure to tell students that not everyone in Kenya is poor.
Divide students in pairs and assign each pair one of the following children
to focus on: Erodo, Panjy, Angela, Vusumzi, Angela and Rosemary. Ask
them to re-watch the introduction and theme clips and list the signs of
poverty they see. Discuss students’ answers as a class.
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Activity 11 | Poverty trap (40 min)
(activity) The term poverty trap refers to the situation of being unable to
escape poverty because you are poor and thus cannot access services and
benefits that would help improve your situation. Hand out worksheet 11
and ask students to study the diagram of the poverty trap. Discuss
students’ thoughts and answer any questions.
Divide students into pairs or small groups and tell them they will be
making a ‘problem tree’ for one of the following children: Erodo, Panjy,
Angela, Vusumzi, Angela, Rosemary and Hayley. A problem tree helps
students to think about causes and effects of poverty.
To make a problem tree, ask each group to draw a tree with a trunk, roots
and branches. They should write the issue on the trunk, such as poverty
or ideally more specifically child labour and unemployment. The causes
should be written on the roots of the tree and the effects on the branches.
See worksheet 12 for an example.

www.growingup.lgfl.net

11

Theme 4: Promoting equality
Learning objectives
By the end of these activities, students will be able to:
 Explore racism and why people discriminate against others
 Understand the concept of inequality and the impact it has on people’s
opportunities
 Know what child rights and responsibilites are, and how they can be violated

Resources:




Introduction and theme clips for Panjy, Vusumzi and Justin
Worksheet 13 and 14
Access to the Internet

Activity 12 | Inequality and apartheid (40 min)
South Africa has a long history of racial segregation, dating back to before
apartheid was implemented by the National Party in 1948. A land act in
1913 marked the beginning of territorial segregation which forced black
South Africans to live in reserves (like the township where Vusumzi lived).
The repression of black South Africans under apartheid affected every
aspect of life: separate public facilities, voting rights, where you lived,
who you were allowed to marry, how you were treated during trials, etc.
The system of apartheid officially ended in 1994 (after more than 50
years) with the election of a coalition government with a non-white
majority led by Nelson Mandela.
(activity) Ask students to write down or discuss what they think racism is.
Ask everyone to feed back. Racism is the belief that people from some
races are inferior to others because of things like the colour of their skin,
their ethnic origin, or the country they come from. Racial discrimination
is treating people less favourably because of this belief. Why would
someone be a racist? Hand out worksheet 13 and ask students to match
the reasons with the explanations.
(activity) Ask students to watch the clips of Justin and Vusumzi. How has
apartheid affected the lives of both these boys? Apartheid ended more
than 20 years ago, but the effects are still present throughout South
African society. Students could continue researching this topic for their
research in part three.
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Activity 13 | Girls’ rights (20 min)
(activity) In this activity, students will explore human rights and gender
equality by discussing Panjy’s life. Gender discrimination is a continuing
problem in Indian society, with patriarchal norms reducing women to
secondary status - both at home and in public. Women and girls have little
say in decisions that affect their lives: they are commonly married young,
quickly become mothers, and are frequently malnourished as they are the
last to eat. Women receive little schooling and suffer from unfair
inheritance laws. All these things make it difficult for women to become
independent.
Read out Panjy’s story on worksheet 14 and hand out the rights’ cards
from worksheet 5. Ask students to think about which of Panjy’s rights are
being met, and which are being violated. Students could also watch the
clips on Panjy again. Afterwards discuss which of Panjy’s human rights are
not being respected. Ask students to think back to the poverty trap
activity: what are some of the causes of gender inequality in India? And
what are the effects? You can find more information on the rights in the
UN Convention on the Rights of the Child: www.unicef.org./crc3.

3

LGfL has checked the links to external websites to ensure that they are appropriate for a
school audience, however external websites are beyond LGfL’s control and subject to
change.
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Theme 5: Sustainable consumption and production
Learning objectives
By the end of these activities, students will be able to:
 Understand the concept of resource depletion and its impact on
sustainability
 Know what governments and organisations have done to prevent resource
depletion

Resources:






Introduction and theme clips for Emelie, Rosemary, Angela, Martens and
Stephanie
Worksheets 15 and 16
Bowls, straws and M&Ms for activity 14
A3 sheets of paper, markers, glue, access to printer for activity 15
Access to the Internet

Activity 14 | Overfishing (40 min)
(game) This activity is a simulation game that encourages pupils to think
about how a natural resource, such as fish, can become depleted. Follow
the guidelines on worksheet 15 to play the game. Afterwards discuss
what happened? How did students feel when their fish stock was
depleted? What are the effects or consequences of overfishing? (Possible
answer: no food, loss of jobs, disruption of ocean food chains). This is a
great animation that shows the history of overfishing over the past 100
years: www.samslover.com/aquarium4.

Activity 15 | Balancing demands (40 min)
(activity) In this activity, students will think about the balance between
economic needs and environmental concerns by exploring the pros and
cons of gold mining on Lihir Island, Papua New Guinea. Students can use
the information on gold mining on worksheet 16 to start their research,
as well as the clips on Angela. Divide your class into pairs; half the pairs
will look at the pros of mining and the other half at the cons. Each group
will create a poster outlining facts and their argument. If you have time,
have pairs present their posters to the whole class.
4

LGfL has checked the links to external websites to ensure that they are appropriate for a
school audience, however external websites are beyond LGfL’s control and subject to
change.
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Activity 16 | Resource depletion and pollution (20 min)
(activity) Many countries around the world face the challenge of dealing
with pollution and resource depletion. However, governments’ abilities
and approaches to dealing with these challenges differ. Divide students
into small groups and assign each group the theme clips relating to
pollution and resource depletion on one of the following children:
Rosemary, Angela, Martens, Emelie and Stephanie. Ask students to
discuss in their groups what the problem is (e.g. overfishing). Do the clips
tell you if anything is being done to prevent/stop the problem (e.g.
government quotas)? Students can use the Internet to research more
information. Ask students to report their findings back to the entire
group. Do students notice which countries have taken action (Norway and
USA) and which countries haven’t (Papua New Guinea, Brasil)? Taking
environmental action requires political will, strong systems to regulate
and implement laws, and money.
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Theme 6: Access to edcuation
Learning objectives
By the end of these activities, students will be able to:
 Understand the challenges to education and reaching goals for children in
different parts of the world
 Examine their own aspirations and know what knowledge and skills they will
need to achieve their goal

Resources:




Introduction and theme clips for all children
Worksheets 17 and 18
Access to the Internet

Activity 17 | Barriers to education (20 min)
(discussion) In many countries around the world children face many barriers to getting
an education, especially girls. Ask your students if they can think of things that could
stop them from getting to school and staying in school. Encourage them to also think
about the film clips they have seen of the children in the Growing up around the world
series.
Here are some possible answers if they need prompting:
 Great distances to cover to get to school – some children spend half the day
walking to get to school
 Needing to work to help with family income (like Panjy)
 Not enough money for school fees – even if education is free, there are still
costs such as school uniforms, books, lunch
 Being a girl – families that can’t afford to send all their children to school often
prioritise boys over girls
 Lack of toilet facilities
 Illness – diseases such as malaria or intestinal worms, but also HIV/AIDS or
malnutrition
 Fighting (as with Erodo)
 Being married at a young age
 No provision of secondary school or university
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Activity 18 | Aspirations (30 min)
(activity) All the children in the series talk about their hopes and dreams
for the future. For some of the children, the fact that they cannot access
school will mean they won’t be able to achieve their goals. In this activity,
students will think about different jobs and what they would need to do
to get these jobs. Cut up the cards on worksheet 17 and give each student
one. Ask each student to think of what they would need to study or what
skills they would need to develop in order to do this job. How many of the
jobs would you be able to do without any schooling?
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17

Part 3: Independent research
In the third part of Growing up around the World, students will choose the theme they
are most interested in, conduct their own research, and write an essay. Their essay
will be a recommendation for a Sustainable Development Goal, and their research and
essay will need to outline the issue, the causes and effects in both a global and local
context, and their ideas for what action should be taken.

Learning objectives
By the end of these activities, students will be able to:
 Think critically about sustainable development and solutions
 Write an argumentative essay using reliable sources and facts

Resources:




Acces to all film clips
Worksheets 19 and 20
Access to the Internet

Activity 19 | Solutions (20 min)
(activity) In this activity, students will start to make their own
recommendations to ensure sustainable development. Hand out
worksheet 18 and ask students to fill out at least one suggestion per blank
space. They can work in pairs as well. The six thematic issues are listed on
the worksheet and students will need to think about the causes, effects
and solutions to these problems to reach the goals listed on the right. This
activity is preparation for the essays that students will be writing in which
they will also think about how these changes can be brought about.
Students can explore this further in the ‘Taking Action’ section of this
project as well.
Encourage students to think about:
 What is the specific issue to be tackled?
 What is the cause of this problem?
 And what the effect?
 What could be done to prevent or stop this problem?
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Activity 20 | Essay writing (homework)
(activity) Students will now be tasked with conducting further research
into their chosen theme/issue and writing a short essay (1000-2000
words). They should choose one issue and one area to focus on: e.g.
urbanisation in Rio de Janeiro, Brazil. In their essays they should include
the following:
 Background information on their chosen country, region, city, etc.
 Explain what the issue is, including its development over the years
and its causes
 What is the impact on the people living in that area?
 What is already being done (is anything being done?)? And by
whom? What has worked and what hasn’t?
 What would they do? What is their recommendation or goal?
As a reminder, these are the six themes students can choose from. They
can focus on a different region/country in their research from the
countries featured in the series if they want to. For tips on how to
research effectively, see worksheet 19.
Themes:
1. Sustainable cities
2. Fair employment
3. Poverty eradication
4. Promoting equality
5. Sustainable production and consumption
6. Access to education
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Worksheet 1 | Meet the children
1. Who is the person in the film? Write down three facts about their
life (e.g. about their family, home, etc).
1.
2.
3.

2. What does the person want to be? What are the main challenges
facing the person in the film?

3. Write down a quote from the clip:

4. What does their home/area/environment look like?

5. What do you already know about the country in which the person
lives?

6. What do you want to find out more about?
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Worksheet 2 | Key concepts
What is poverty?
Poverty has many different definitions, most taking income as a base. The World Bank
defines poverty as “a person is considered poor if his or her income level falls below
some minimum level necessary to meet basic needs”. This minimum level is usually
called a poverty line. What is necessary to satisfy basic needs varies across time and
societies, therefore the poverty line varies as well. Each country assesses a minimum
which is appropriate to its level of development, societal norms and values.
Absolute poverty: This is poverty measured in relation to the amount of money
needed to meet basic needs such as food, clothing and shelter. It defines those living
under the poverty line as poor. Absolute poverty is not concerned with overall wellbeing or inequality, but only with severe deprivation of basic needs.
Relative poverty: This is poverty where the income level and resources of a person
are significantly lower than the national average, thus making it impossible for that
person to have an acceptable standard of living for that society. People living in
relative poverty might experience low income, bad housing, unemployment and
barriers to learning.
_________________________
___________
_______

What is sustainable development?
Sustainable development can be interpreted in many different ways, but essentially it
is the development that meets the needs of the present without compromising the
ability of future generations to meet their own needs. Living within our environmental
limits is one of the central principles of sustainable development, but it also means
meeting the diverse needs of all people in existing and future communities, promoting
personal well-being, social cohesion and inclusion, and creating equal opportunities.
We can already see the damage from development: large scale global crises, depletion
of natural resources, climate change, thinning ozone layer.
_________________________
___________
_______

What is globalisation?
Globalisation is the worldwide process of economic, trade and communications
integration arising from the interchange of world views, products, ideas and other
aspects of culture. The origin of globalisation is often placed in modern times,
however many trace its history long before the European voyages to the New World.
The interconnectedness of the world has grown rapidly in the last decades with
advances in transportation and telecommunications (the Internet!).
The International Monetary Fund (IMF) identified four basic aspects: (1) trade and
transactions), (2) capital and investment movements, (3) migration of people and (4)
dissemination of knowledge.
www.growingup.lgfl.net
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Worksheet 3 | Mind the gap
Fill in the table below by giving each of the countries points from 1 to 3
(1 being the best or highest) per category and then adding up the scores.
The country with the most points is the least developed. Which of the
three countries is/are a developing country and which developed?

Wealth (per capita GDP)

Birth rate

Kenya: £1,208
UK: £24,636
China: £6,109

Kenya: 30 in every 1000 births
UK: 12 in every 1000 births
China: 12 in every 1000 births

Life expectancy

Access to clean water

Kenya: 63 years
UK: 80 years
China: 75 years

Kenya: 59% of the population
UK: 100% of the population
China: 91% of the population

Literacy rate
Kenya: 87% of the population
UK: 99% of the population
China: 93% of the population
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Worksheet 4 | Exploring the gap
Use the fields below as guidance to compare two countries
Key geographical features (e.g. capital city, location in the world, size,
topography, coastline, etc)

Key economic features (e.g. GDP, main industries, debt)

Key political features (e.g. type of governance, stability, equal representation)

Key social features (e.g. equality)

Available provisions (e.g. healthcare, schools, roads, etc)

Cultural features (e.g. theatres, art, music, etc)
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Worksheet 5 | Ranking rights
Freedom of assembly and
association

The right not to be punished
for something that wasn’t a
crime when you did it

The right to a fair trial

The right to an education

The right to respect for
privacy and family life

The right to participate in
free elections

Freedom of thought,
conscience and religion

Freedom of expression

The right to liberty

The right to life

Freedom from slavery or
forced labour

Freedom from torture or
degrading treatment

The right to choose who to
marry or form a civil
partnership and start a
family with

The right to own property
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Worksheet 6 – Rapid urbanisation
Push factor: a force which acts to drive people away from a place
Pull factor: a force which draws people to a new place

Greater
chances of
employment

Natural
disasters

Better
healthcare

Poor housing

Social
interaction

Ageing
population

Transport links

Better schools

More
disposable
income

Large families

Family needs

Economy relies
on farming

Tradition to get
money for
family

Unreliable
crops

Job promotions

International
travel

Most important:
Least important:

Problems with urban growth:
1.
2.
3.
4.
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Worksheet 7.1 – Finish the photograph5

5

Image by Filip Wolak Photography, Fotoflip – www.fotoflip.com
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Worksheet 7 – Finish the photograph (cont.)
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Worksheet 8 – Urban slums
Urban slums are settlements, neighbourhoods or city regions that cannot provide the
basic living conditions necessary for its inhabitants to live in a safe and healthy
environment. They are a common feature in cities in Less Economically Developed
Countries (LEDCs) where migration from rural areas is adding to rapid urbanisation.
There is a huge variety in the quality of slums around the world.
A slum household is defined as lacking the following five things: (1) sufficient living
area, (2) durable housing, (3) access to sufficient and clean water, (4) access to
sanitation, e.g. toilets and showers, and (5) secure tenure and protection against
eviction.
Facts and figures:
 Current estimates are that there are around 900 million slum dwellers, which
is roughly one third of the global urban population
 Favela, barrio, shanty town and bustee are some of the different names used
for ‘slum’ around the world
 94% of the world’s slum dwellers live in countries in Asia, Africa and Latin
America, as these regions have the most rapid urban growth
 Around 560 million urban inhabitants globally do not have access to basic
toilet facilties
 Some of the world’s most populated slums are Dharavi in Mumbai, India
(approx. 1 million); Kibera in Nairobi, Kenya (approx. 2.5 million) and
Neza-Chalco-Itza, Mexico City, Mexico (approx. 4 million)
_________________________

___________

_______

Rocinha, Rio de Janeiro
Rocinha is the biggest favela in Brazil and has between 60,000 and 150,000
inhabitants. It is built on a steep hillside overlooking Rio de Janeiro. Many people
migrate to Rio from rural areas in search of work and due to housing shortages many
end up living in one of Rio’s favelas. Rocinha overlooks the richest neighbourhoods of
Rio, because many people in Rocinha earn a living working for the rich as domestic
servants, drivers, shop keepers or in factories. They thus benefit from the shorter
commutes.
As you will have seen in Rosemary’s story, violence by fighting between drug cartels
and the police caused many problems. Over the course of Rosemary’s life, Rocinha has
seen a lot of development, with police cracking down on violence on the one hand
and on the other hand schools and health care facilities and even a swimming pool
have been built. Rocinha is now one of the most developed slums with brick houses,
sewage, satellite tv and heavy police presence. Businesses such as banks, shops and
restaurants have set up in Rocinha as well.
www.growingup.lgfl.net
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Worksheet 9 – Supply chains
Your jeans have already had quite a journey before you buy and put them on. Use this
handout to explore the production of a pair of jeans. What is more important: low
cost for the consumer, or fair working conditions for factory workers?

The journey of a pair of jeans
The jeans are designed by a fashion house in the UK
The cotton is cultivated in India and sent to China
The thread is spun in China using Swiss machinery
The thread is dyed indigo in the Phillippines
The materials is woven in Poland
The labels are made in Portugal and the buttons in France
The material and other parts are sewn together in the Phillippines
The jeans are sent to the wholesaler in the UK and sold there
You take the jeans wherever you go
The jeans are reused in Ghana as second- hand clothes are sent from Europe6

Role play cards – Who gets what from your pair of jeans?
Divide your class into five different groups and give each group one of the role play
cards below. Have them discuss the type of work they do, how much work they put
into a pair of jeans, etc. Give each group 5-10 mintues to decide what share of the
profit their group should get for the amount of work they do. For this exercise let’s
say a pair of jeans costs £30.
Have each group state how much they should get – does the total come to more than
£30? If so, ask the groups to negotiate – who should get more or less. And why? Allow
10 minutes for this and then provide them with the real answers:

Factory worker: 30p (1%)
Retailer: £15 (50%)
Brand: £7.50 (25%)
Factory owner: £3.90 (13%)
Importer: £3.30 (11%)

6

Source: Labour behind the label
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Worksheet 9 – Supply chains (cont.)
Factory worker
You live in China. You are 23 years’ old and you’ve worked since you were 14 years’
old. You work around 12 hours a day but you only get paid for 8 hours. You work all
these hours for a wage below the legal minimum so you can provide for your family.
From this money, you have to pay the rent for one room where you live with your
family. In your region there is no other work and each day new people arrive looking
for work.
Factory owner
You employ people from the local area in China. You are the main employer in the
neighbourhood, but there is competition between all the factories in the region. As
your main advantage is a cheap workforce, you try everything you can to keep
wages low, overtime high and workers are put on short-term contracts so that you
don’t have to pay them when there is no work. The government turns a blind eye
because foreign investment is a main source of income.
Clothing importer
You buy jeans from the factories and import them on behalf of clothing companies
in countries like the UK. You have built up links with certain factories and prefer to
buy at a good price from them. You then ship the jeans to the UK, which means you
have to pay taxes, duties and transport. Once in the UK, the jeans get distributed
amongst the international clothing company’s warehouses. The companies rarely
ask from which factory the jeans have come or what the working conditions are like
there. They are only interested in competitive prices and fast delivery
International clothing company/brand
Every year you try to gain a larger market share, but consumers are more and more
demanding. They want to buy good quality clothes at cheaper prices. You have
marketing specialists working for your brand, but the price is the factor that attracts
consumers’ attention. The most profitable way forward is to move production to a
poorer country with fewer employment regulations, where governments are willing
to give tax concessions and have fewer environmental regulations. Generally, you
don’t care about the working conditions in factories.
Retailer
You stock and sell jeans from different brands. The high street is competitive so you
invest in a good store space and good customer service. You know consumers care
about cheap prices and individuality, so you hold sales and change your stock often.
Recently some consumers have been interested in where their jeans have come
from, so you now also stock one line of ethically sourced jeans, but they are more
expensive than most of your other brands.

www.growingup.lgfl.net
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Worksheet 10 – Signs of poverty

Image taken by Robin Hutton on 22 Jan 2013; title ‘el molo woman and baby’
(ww.flickr.com)
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Worksheet 11 – Poverty trap
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Worksheet 12 – Problem tree

www.growingup.lgfl.net

33

Worksheet 13 – Why racism?
Match the reasons with the right explanation.

Reasons

Explanations

Insecurity

Racists believe people of other colours
or nationalities shouldn’t be living here.

Upbringing

They believe that if everyone had the
same upbringing and opinions as them,
the world would be perfect.

Bad experience

Fear of the unkown

Racists don’t understand the groups
they despise and have no interest in
learning about other cultures or
nationalities

Perhaps they have been in situations
before that have made them dislike an
individual from a certain racial group.
They may now hate all people from the
same background.

Arrogance

Many people have racist views because
their parents have racist views.

Intolerance

Racists might not feel very good about
themselves, so by bullying others they
can forget their problems – or blame
others for their problems.

www.growingup.lgfl.net
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Worksheet 14 – Panjy’s story
Panjy’s story
Panjy was born in a rural village in Tamil Nadu, India where most people work in the
local fireworks factory – both adults and children as young as 10. Due to the chemicals
used in the factory, people suffer a lot of health problems. For most families, the main
priority is getting food on the table. By the time Panjy is four years old, her father has
passed away from being exposed to the chemicals for too long.
At the age of 10, Panjy is still in school and she loves it. She wants to become a doctor
so she can help people. School is free for everyone, but many families are so poor they
need to send their children out to work. Many of Panjy’s friends, and her sister, are
already working 12 hours a day coating fuses at the factory, earning just 30 rupees
(30p) a day.
By 2012, Panjy has been taken out of school and has been married to a boy from the
next village for almost a year. She met her husband for the first time the day before
they got married. Her mother borrowed money to pay the dowry and she is now
paying high interest on her debt; “debt is never ending”. Panjy says that she manages
the household next to her work at the factory. She says that no one in India would say
that men and women are equal – “a woman who says that would be looked on badly”.
She often misses schools, but focusing on work and the rides to the factory with the
other women help her to forget her troubles.

Facts on child labour in India







Around the world, millions of children do dangerous work in harmful
conditions rather than being able to go to school. This puts their health,
education, personal and social development at risk. Children work long hours
for little or no pay and often face abuse.
An estimated 12% of children in India, or roughly 215 million children, between
the age of 5 – 17 are engaged in child labour.
About 70% of child labourers in India work in agriculture. Other jobs include
domestic work, begging, industries like mining or brick kilns; work in bars,
restaurants and tourist establishments; sexual exploitation; soldiers or, like
Panjy, in factories.
Most children work because their families are poor and they need to
contribute to meet their basic needs. Children are employed because they can
be paid less, are more vulnerable and less likely to make demands. Children
perform work that is seen to require small hands – sewing beads, working on
looms, or coating matches and firework fuses.

www.growingup.lgfl.net
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Worksheet 15 - Overfishing
What do you need?





Two different types of small sweets (e.g. M&Ms as in the example below) or
marbles
One small cup and a straw per student
One medium-sized serving bowl and one spoon per group
One copy of the logsheet per student

Setting up:



Divide your class into groups of 4-5 students. Give each group a bowl with 20
plain M&Ms and 10 peanut M&Ms. Groups can choose to name themselves
after an ocean
Make sure every student and group have all the above resources

The game:
1. Explain that today everyone is going fishing and that they will be thinking about
how we use our fishstocks.
2. The rules:
a) Each student is a fishermen whose livelihood depends on catching fish.
b) Peanut M&Ms represent large, valuable fish (e.g. tuna) and plain
M&Ms smaller fish (e.g. cod).
c) In order to survive a ‘season’, a fishermen must catch at least two fish.
d) During a round students must hold their hands behind their backs and
only use their fishing poles (straws) to catch fish (suck) from the ocean
(bowl).
e) The fish that are left in the ocean (bowl) at the end of the round,
represent the breeding population; at the end of each round you add
one new fish for every remaining one.
3. Each round represents a season of fishing – allow about 30 seconds per round
4. After each round, make sure students record how many fish they have caught.
If someone didn’t reach the two fish minimum, they need to sit the rest of the
game out. Add new fish to the bowl after each round – for every fish left you
add one new one.
5. In the second round, students can hold their straws with their hands to
represent new technology.
6. In the third round, give one fishermen from each group a spoon which
represents further advancements like trawling nets.
7. When a group runs out of fish, they are out. Continue fishing until the
fishstocks are depleted.
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Worksheet 15 – Overfishing (cont.)
Rounds

Number of fish
caught by you

Number of fish
caught by your
group

Number of fish
left in the ocean

Season 1

Season 2

Season 3

Season 4

Season 5

Total
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Worksheet 16 – Goldmining
Facts on Papua New Guinea







Papua New Guinea is a group of islands in the South Pacific Ocean with a
population of 6.4 million
One of the world’s most ethnically diverse countries with over 850
indigenous languages spoken
It has one of the highest mortality rates and lowest life expectancies (66
years)
The level of literacy is 57.3%
40% of the population live on less than $1 a day and 75% of the population is
dependent on agriculture
Papua New Guinea has a long history of colonisation, from the arrival of the
first European explorers in the 16th and 17th centuries up to independence
from Australia in 1975

Mining on Lihir Island
Mining started on Lihir Island in
the 1980s and the mines were
found to have a lot more gold
than was initially thought. The
mines are still in operation today.
The mines have the third largest
gold reserves in the world. Papua
New Guinea has one of the most
biologically diverse habitats in the
world, with new species still being
discovered. Traditionally people lived off subsistence farming and fishing – and many
people still do.
The running of the gold mines on Lihir Island has had a far reaching impact on the
island and the life of its inhabitants; some positive and others negative. As people
depend heavily on the land for agriculture, the environmental destruction caused by
the mine is detrimental. Toxic waste from the mines has polluted the rivers and
streams and wide areas of the forest have been chopped down. Local traditions have
been influenced by the presence of expats, which has also brought negative aspects
such as alcoholism and prostitution.
With the profits from the mine, the health facilities, roads and schools on the island
have been improved, education grants have been provided; communication channels
have been set up and there are more job opportunities open to women.
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Worksheet 17 – Aspirations
Engineer

Veterinary nurse

Accountant

Farmer

Plumber

Retail manager

Secretary

Electrician

Office junior

Bricklayer

Customer service

Gardener

Psychologist

Physicist

Baker

Doctor

Hairdresser

Museum guide

Translator

Funeral director

Artist

Graphic designer

Care assistant

Librarian

Journalist

Teacher

Architect

Social worker

Chef

Interpreter

Counsellor

Publisher

Charity worker
www.growingup.lgfl.net
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Worksheet 18 – Sustainable solutions
Problem

Cause

Effect Solution Goal

Urban slums

(e.g. bad
(e.g. too
housing)
many
people
moving to
the cities)

(e.g. invest
money in
social
housing)

Sustainable
cities

Unemployment

Fair
employment

Child labour

Fair
employment

Poverty

Everyone
living above
the poverty
line
Equality

Racial
inequality
Gender
inequality

Equality

Resource
depletion

Sustainable
production
and
consumption
Education for
all

Illiteracy
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Worksheet 19 – Research tips
Top tips for researching
 Be sure you understand the question you are researching and be
clear on what you are trying to find out. You will be able to focus
your research and won’t waste time. Keep going back to your
initial research questions and stick to these
 Start by looking up definitions of key concepts to make sure you
fully understand them
 If your teacher recommends a certain journal, website or book –
use it
 Note down your information sources fully so you can reference
them later on. This will lend your essay credibility
 Make sure these information sources are reliable
 Make sure you refer to at least several different information
sources
 Make clear notes when reading an article so you can use what you
need later on
 If you’re using the Internet, use smart searches. Use key concepts
and terms.
 Your essay is only 1000-2000 words long, so know how much
information you need – probably only a few sources so don’t get
stuck on researching so much that you run out of time to actually
write
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GROWING UP AROUND
THE WORLD – KS3
This resource is based on the series Growing up around the World and
aims to encourage KS3 students to explore and understand the
challenges of growing up in different parts of the world. It also gives
students a unique insight into how the world has changed – especially in
terms of environmental impact – over the past 20 years. The activities in
this resource fit well within the Geography and Citizenship curriculum and
can be taught over several lessons.
NB - Teachers may also wish to explore some of the themes raised by this
resource further. This has been enabled by 7 new theme lessons which
are now available from the curriculum materials section of
growingup.lgfl.net
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